Support for gifted education has waxed and waned over the years, and the current trend is to avoid segregating students in special programs outside the regular classroom (Renzulli & Reis, 1991) . Therefore, efforts must be made to provide enrichment program options for gifted, talented, and creative students within an inclusionary general education model. An essential ingredient in the implementation of this approach to gifted education is the development and acceptance of a consultation model (Robinson & Ringlaben, 1992) . This "integrated" gifted education model changes the role of teacher of the gifted from that of working directly with gifted students to being a consultant who can provide regular education teachers with direct and indirect services in the areas of identification, curriculum modification, and assessment.
There is typically little collaboration between regular education teachers and gifted education teachers (Parke, 1989) . Gifted education teachers or specialists usually offer a curriculum that is separate and distinct from what is presented to students in regular classes. As schools move toward serving students with exceptional learning needs within the regular classroom, not outside of it, classroom teachers must provide appropriate differentiation for their own gifted, talented students (Renzulli, 1994) . Regular education teachers, however, report making very few efforts to modify their curriculum for gifted learners (Kratochwill & Van Someren, 1985) . It is an ongoing, collaborative process through which students' needs are identified and appropriate strategies are implemented, monitored, and evaluated (Zins, Curtis, Graden, & Ponti, 1988) .
Traditionally, consultants have not provided direct services to students; but, Meyers, Parsons, and Martin (1979) (Haight, 1984) . There are definite problems with teacher resistance to sharing responsibility for students they consider their own (Friend & Bauwens, 1988) . There is the possibility that teachers will see the use of a consultant as a sign of incompetence, which threatens their pride in teaching proficiency because the primary reasons for consultation are teachers' lack of knowledge, skills, and confidence in their ability to educate a student (Gutkin, 1981 Zins, Curtis, Graden, and Pondi (1988) , defined consultation as a collaborative problem-solving process, expressing the view that collaboration is at the core of the consultative relationship. According to Ward and Landrum (1994) (Gresham, 1989) , which refers to the degree teachers have a pervasive preference to be actively involved during consultation interactions. It is important that the teacher incorporate some personally developed ideas into the intervention and that the consultation plan be detailed in writing. Gresham and Kendell (1987) 
Addressing Consultee Variables
According to research cited by Gresham and Kendell (1987) (Gutkin, 1986) .
The consultant needs to take into consideration a teacher's professional knowledge, skills, teaching strategies, and personality (Hawryluk & Smallwood, 1986 (Stewart, 1986) .
Factors in Consultation Effectiveness West and Cannon (1988) Good communication skills in building rapport are more important than providing "entry" information at the beginning of the consultative process (Martens, Lewandowski, & Houk, 1989) . Gutkin (1986) (Gutkin, Clark, & Ajehenbaum, 1985) , and poor communication skills on the part of the consultant (Safran, 1991) . After a review of the literature on special education teacher consultants, Haight (1984) concluded that the role is nearly impossible to handle because of insufficient role definition, increased demands on regular classroom teachers, lack of consideration for multiple responsibilities, inadequate support, and lack of professional preparation. In general, the implementation of a consultation program requires a change in teacher attitudes, knowledge, and skills at the classroom level, and a change in philosophy and allocation of (gifted) educational services at the system (i.e., school) level (Piersel & Gutkin, 1983 Consultants for gifted students must also develop support bases, not only within the classroom, but with the school administration and the broader community. They must be committed to building systems that will enhance the total school community. In such situations, they are clearly taking leadership roles (Gardner, 1988) .
Parents and staff may perceive that a change in student service delivery is taking away from the quality of existing programs. Criticisms of resource consultation and collaboration may include misperceptions about the quality and quantity of services provided to gifted, talented, and creative students. However, research of service delivery in gifted education has indicated increased service to gifted learners in an effective consultation program (Landrum, 1994 (Robinson & Ringlaben, 1992) . Recommendations for such efforts have been made by experts in the area of resource consultation (Dettmer, 1989; Dettmer & Lane, 1989; Dyck & Dettmer, 1989; Idol-Maestas & Celentano, 1986) . Research on general education teachers' classroom practices includes observations indicating limited provisions for gifted learners and anecdotal records of teachers requesting more assistance in providing challenging learning experiences to gifted learners (Westberg, Archambault, Dobyns, & Salvin, 1993) .
Classroom teachers also want better access to consultants for gifted education, especially assistance in locating appropriate enrichment materials (Renzulli & Reis, 1994) . Other studies have indicated a call for a shift of roles of gifted teachers and more differentiated services in the general education classroom , conditions that are conducive to collaboration and consultation.
A Resource Consultation Model in Gifted Education
One specific resource consultation model evaluated in the area of gifted education was developed originally by Curtis, Curtis, and Graden (1988) and adapted for gifted education (Ward & Landrum, 1994 Research (Landrum, 1994) (Landrum, 1994) . The educational services provided to gifted students were made accessible to unidentified students. The improved quality of student products for both identified and unidentified students supports the educational benefits of this approach. Overall, the school system was enhanced by resource and cost efficiency (Knoff, & Batsche, 1991) , improvement in student and teacher behaviors and expanded roles for the school system (Graden, Casy, & Bonstom, 1985) , high expectations from teachers (Curtis & Meyers, 1985) , positive teacher attitudes (Kratochwill & Van Someren, 1985) , and enhancement of student social and academic success (Idol, 1989; Jason & Perone, 1978; Knoff & Batsche, 1991; Rosenfield, 1992) . In general, the research base on consultation consists of studies of the consultative process, staff development, effectiveness of models, teacher competencies, and proficiency of consultees (Dettmer, Thurston, & Dyck, 1993) . They advocate similar research in gifted education.
Directions for future research for resource consultation include all aspects of the consultation process. For example, there is a need to study individual consultation plans themselves. Gresham and Kendell (1987) called for the study of the integrity of the consultation plan, while Clark and Peterson (1986) (Idol, 1989; Pritchard & Marshall, 1994; Stringer, Strow, Hibbert, Powell, & Louw, 1992 (West & Idol, 1987) because previous methodology has not been rigorous (Gresham & Kendell, 1987 The teachers of the gifted must make some significant transitions when they become consultants. They must view the development of others' skills in meeting the learning needs of gifted, talented, and creative students as professionally gratifying as when they performed these tasks themselves. To ease this transition, as well as to ensure that consultants maintain their professional credibility with teachers, the enrichment specialist should continue to provide, whenever possible, both direct and indirect services to gifted, talented, and creative students.
As teachers and enrichment specialists learn to collaborate more effectively and consistently, they will forge many new identification and talent development initiatives that could enhance our ability to identify talent in students who are currently underrepresented in enrichment programs. Renzulli (1994) suggested that, through the consultative process, information can be used by the enrichment specialist to make informed decisions about talent development in the regular classroom, the formation of talent clusters, and the expansion of the special services offered to students. Success in this endeavor will enhance the classroom teacher's ability and the enrichment specialist's knowledge base so that together they can better meet the complex and challenging educational needs of gifted, talented, and creative students.
